EDR 308 Early Literacy | 11E & 20E
William Carey University

School of Education
Course Syllabus — Spring 2023

Instructor: Dr. Katie Tonore E- Mail: ktonore@wmcarey.edu
Office Hours: Tues — Fri 8:00-5:00 Phone: 601-318-6142
In case of Emergency: 601-941-7576
Face to Face Class: February 20 4:00 Hattiesburg  5:00 Tradition
March 20 4:00 Hattiesburg 5:00 Tradition
April 17 & 18 by appointment

WCU Theme: "And now these three remain: faith, hope, and love;
but the greatest of these is love."”
1 Corinthians 13:13

Vision: “Confident, Caring, and Reflective Professional Educators”

The School of Education serves to prepare
confident, caring, and reflective educators
within a Christian environment, from a liberal
arts curriculum for both pre-service educators as
well as advanced preparation for in-service
educators.

Course Description

This course provides a scientifically based foundation in the cognitive, socio-cultural,
linguistic, and motivational influences on literacy and language development. This course
is designed to teach the fundamental principles and concepts of the structure of
language, with a focus on phonological awareness and phonics. Students learn the
sound-symbol correspondences of language and understand the relationship of
phonemic awareness and the phonological system of language to the reading process.
Students also study the linguistic and cognitive bases of reading.

Course Objectives

Students will know and be able to:
1. Understand the importance of scientifically based reading research, different


mailto:ktonore@wmcarey.edu

types of research methods/designs, and how to access and to read research
articles.

2. Describe the Simple View of Reading & Reading Rope models and how they are
used to understand reading development, instructional needs, and reading
concerns.

3. Understand the evidence that learning to read is a learned skill and is difficult for
many children.

4. Describe key characteristics of good and poor readers including students with
reading disabilities.

5. Know the five essential components of reading instruction and the effective
instructional elements involved with each area of reading.

* Define and understand phoneme awareness.

» Explain the purpose and goals of phoneme awareness instruction.

« Explain the role of phonics in proficient reading.

» |dentify the characteristics of systematic, explicit phonics instructions
and contrast those approaches with implicit, incidental approaches to
instruction

6. Review the progression of reading development and the terminology that are
used for phases of early reading and spelling development.

7. Become familiar with teacher behaviors that result in higher levels of
learning for students.

8. Articulate phonemes that correlate with English graphemes.

9. Graphically represent phonemes that correlate with English graphemes.

10. Demonstrate knowledge of phonetic generalizations for word analysis.

11. Explain the role of language skills within reading, spelling, and writing.

12. Understand the range of phonological awareness skills and the causal
relationship between these skills and learning to read.

13. Articulate differences between code-emphasis and whole language
approaches to teaching reading and defend the use of a research-based
approach.

14. Differentiate between phonological awareness and phonics and explain the
relationship between these.

15. Meaningfully determine and measure phonological awareness skills.

16. Explain the Simple View of reading and an understanding that fluent word
recognition is a vital aspect of reading competency

Required Text
*Core Literacy Library (2018). Teaching reading sourcebook: For all educators

working to improve reading achievement. (3rd Edition). Berkeley, CA: Arena

Press.




Readings that may be discussed in class:

Dickinson D.K, Golinkoff, R.M., & Hirsh-Pasek, K. (2010). Speaking out for
language: Why language is central to reading development. Educational
Researcher, 39 (4), 305-310

Farrell, L., Davidson, M., Hunter, M., & Osenga, T. (2010). The Simple View of
Reading: Research of Importance to All educators. Readsters, LLC.

National Institute of Child Health & Human Development (NICHD). (2000). Report
of the National Reading Panel Report. Summary and Full Report

Rayner, K., Foorman, B. R., Perfetti, C. A., Pesetsky, D., & Seidenberg, M. S.
(2002). How should reading be taught? Scientific American, 286(3), 84-91.

Spear-Swerling, L. (2018). Structured literacy and typical literacy practices:
Understanding differences to create instructional opportunities. Teaching
Exceptional Children,51(3), 201-211.

Web Resources:

As identified in the Course Schedule, a variety of web pages are utilized throughout this
course to introduce and provide clear examples of critical concepts. The Reading Rockets site
is listed often because, while its web pages vary in length and level of complexity, they can be
utilized to provide a clear and succinct introduction to a topic. These web pages can also be
used with family members to explain important concepts regarding the development of reading
and writing. The resources listed below are short informative videos that can be viewed and
discussed in class.

National Assessment of Educational Progress, Reading:

https://nces.ed.gov/nationsreportcard/reading/

Ohio Department of Education, Ohio School Report Cards—

https://reportcard.education.ohio.gov/

Reading Rockets Website--Classroom Strategies: https://www.readingrockets.org/strategies

Children of the Code: https://childrenofthecode.org

Daniel Willingham’s Website http://www.danielwillingham.com

Mississippi K-12 Social Emotional Learning (SEL) Standards
Social and emotional learning (SEL) refers to a wide range of skills, abilities, and behaviors that can affect a student’s
success in school and life. The Mississippi Department of Education has recently adopted Mississippi SEL
Standards. The overarching purpose of the Mississippi SEL standards is to address the social and emotional needs
of all students to ensure their success in school and in life. Social emotional learning (SEL) is the process through
which children and adults acquire and effectively apply the knowledge, attitudes, and skills necessary to understand
and manage emotions, set, and achieve positive goals, feel, and show empathy for others, establish, and maintain
positive relationships, and make responsible decisions (CASEL, 2020).

The facilitation of authentic science learning is one avenue teachers can use to address the five social and emotional
domains that are part of Mississippi’'s K-12 Social Emotional Learning (SEL) standards: self-awareness, self-
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management, social awareness, relationship skills, and decision-making skills.

As assignments are completed for this course, look for opportunities to address the SEL standards. MDE’s K-12 SEL
Resource Guide for the Social Emotional Learning Standards can be found at the following link:
sel_standards_final 1.21.21.pdf (mdek12.orq).

Methods of Evaluation

Face to Face February 20 4:00 Hattiesburg  5:00 Tradition 20
meetings via March 20 4:00 Hattiesburg 5:00 Tradition 20
Webex April 17 & 18 by appointment

Class meetings are mandatory — they will be recorded.
Those not making class are required to watch the
recording and respond to questions to get credit for
attending.
The short summaries (minimum of 2 paragraphs, 300 —
500 words) contain critical information related to the 100
week’s topic. 5 summaries at
The summary should be concise yet contain clearly 20 points each
communicated information critical to understanding the
topic.
Due dates for written summaries:
Feb 26 - Summary 1 Essential Vocabulary
March S - Summary 2 Reading Brain and Dyslexia
April 2 - Summary 3 PA Umbrella
April 9 - Summary 4 PA Vocabulary
April 16 - Summary 5 Sequence for Teaching Phonics
Chart
Part I: Oral Exam of the articulation of the 44
phonemes. This assessment assesses mastery of 100
individual phonemes and their corresponding points
graphemes. (See addendum for further details.) This
assessment gives students the opportunity to
demonstrate knowledge and skill in producing
phoneme/grapheme correlations quickly and accurately,
a critical skill for instruction. Study pages 27-25 and
charts in appendix. 50 points
Part II: This is a written exam on the following:
Common graphemes for long vowels, /17, /j/, /s/
Phoneme/grapheme mapping
PA Continuum
MS CCR RF 1-3 standards
Vocab words
50 points

Weritten
Summaries

Final Exam
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The literacy projects are hands-on activities or videos
showing academic language and skills for that week.
Videos must be clear and easy to understand and must
state the skill and the title of the strategy before the
presentation begins.
Due dates for projects:
1-March 12 -Print Awareness — Shared Storybook
Teaching
2- March 26 - Letter knowledge/alphabetic principle
Letter name/Letter sound video
3 April 9 - Phonological Awareness — Heggerty
Phoneme segmentation OR Phoneme
blending video
4- April 16 - Phoneme Grapheme Mapping —
Demonstration video of phoneme
grapheme mapping using 5 words (words
have to contain a blend, a digraph and a
vowel team
S- April 23 - High Frequency Words -
Flash word chart and Heart word chart
Field Experience = This class requires 16 hours of observation during
Hours (16) reading block time in a K-2 classroom. You must keep
a paper copy of your hours and each day must be signed
by your host teacher. You will also submit hours
toTK20. You can observe 4 days for 4 hours or 8 days
for 2 hours. These hours are recorded separate from
other classes you are enrolled in.

100 points
5 projects at 20
points each

Literacy
Projects

20 points for time
sheet submission

K-3 Classroom Residents will observe at least 1 rotation of small group 20 points
Observation of reading in a K-3 reading classroom then write a reﬂectlol} of
small group reflection about that observation. See appendix and observation
reading canvas for template for reflection. This observation is
included in the 16 hours of field experience.
TOTAL
POINTS:

380

Grading Scale
A=90-100 B=80-89 C=70-79

Course Assessments and Descriptions
Written Summaries:
The summaries allow students to assimilate what has been learned from class discussions
and readings.
e Brief essay (minimum of 2 paragraphs, 300 — 500 words) of critical content
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e Content of summary should be related to topic.
e Some topics have guided questions listed on the course schedule.
e Summary due the week listed on the course schedule.

Final Exam:
The assessment helps to inform whether or not the knowledge of phoneme-grapheme
correspondences are sufficient for instruction (pages 27-35 and charts in appendix).

e Knowledge of individual phoneme-grapheme correspondences (i.e. consonants, vowels,
blends, vowel teams, etc.) are evaluated both visually (students sees grapheme and
annunciates corresponding phonemes) and through auditory means (students hear a
phoneme and writes corresponding graphemes).

e Student knowledge of phoneme/grapheme correspondence must be at the automatic level
to be considered correct.

e The written exam will cover the following:

Common graphemes for long vowels, /f/, /j/, /s/
Phoneme/grapheme mapping

PA Continuum

MS CCR RF 1-3 standards

Vocab words

Literacy Projects:

The literacy projects are hands-on activities or videos showing academic language and skills for
that week. Videos must be clear and easy to understand and must state the chapter, the skill and
the title of the strategy before the presentation begins.

Field Experience Hours:

Submission to canvas of 16 hours of field experience (observations) are required along with the
one reflection during small group reading.

Course Outcomes

The students will: EG INTASC IRA

1. Understand reading as an 1,2,4 1,2 1,3,6 1,4 1.1 R1.1
integrated process that results R1.2
in comprehension/
communication as a product.

2. Understand and apply the 1,24 | 1,5,6 1,5 1,4,5 1.1 R1.1
research base for effective 1.2 R1.3
reading instruction: principles,
techniques, theories,
philosophies, and historical
bases.

3. Engage children in activities 1,24 | 1,5 4.5 1,2,345 | 4.1,4.2 R1.1
that promote intrinsic motivation 43,44 R1.3
to read for pleasure and
information.

4. Understand and promote oral 1,24 | 1,2 1,5 1,2,4,5 1.3 R1.1
language development. R1.4
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5. Be able to assess, formallyand | 1,24 | 1,3 1,5 1,2,6,7 3.1 R1.1
informally, the learning needs 3.2 R1.2
and gaps of individual children 3.3
to guide precise instruction.

6. Possess in-depth knowledge of | 1,24 | 1,2 1,4 1,4 1.4 R1.1
phonemic awareness, the 3.3 S::'i
alphabetic principle, and the ’
generalizations that govern the
relationship between sounds
and symbols (phonics).

7. Understand how concepts of 1,2,4 1,2 1,4 1,4 1.4 R1.1
print, phonics and phonemic 2.1 R1.2

R.A1.3
awareness are learned by 2.2
children and why they are 2.3
important to the reading and
writing process.

8. Assess oral language 1,24 | 1,3 1,2,5 1,2,6 21 R1.1

development, concepts about 2.2 R1.2
. . RA1.3

print and phonemic awareness 2.3

skills of one child and analyze

the results.

9. Understand, respect, and value | 1,24 | 1,3 2 1,2 4.1 R1.1
cultural, linguistic, and ethnic 4.2 R1.2
diversity

10. Define and discuss the ELA 1,2,4 1,5 1,3,5 7,8,10 | 1.3,3.1, R1.1
Mississippi College- and 3.2,3.3, | Ri12
Career- Readiness Standards. 3.4

University/Instructor Policies

ATTENDANCE: Students are expected to participate in class via online assignments. Failure to
submit weekly assignments on the due date will be counted as an absence. The William
Carey Catalog states that no undergraduate student may receive credit for a course in which 25%
of the classes are missed including online classes. Remember, there is no differentiation
between excused and unexcused absences at the college level. It is the student’s responsibility
to provide documentation and notification of any university activity absences.

DISASTER PLAN STATEMENT

In the event of closure or cancellations due to natural disaster or other emergency causes,
general information will be forwarded to local media, posted on the WCU website
http://wmcarey.edu, and sent via automated process to your WCU student e-mail

address. Specific information regarding the continuation of coursework will be posted on the
university’s course management system at https://wmcarey.instructure.com. For up-to-the-minute
alerts regarding emergency situations, sign up to receive notifications through SaderWatch, the
WCU emergency message service. Sign up instructions can be found at
http://wmcarey.edu/saderwatch.

ACADEMIC INTEGRITY
Having academic integrity means that all work for this class should be your original work created
for this class, this trimester. William Carey University seeks to create an environment that
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encourages continued growth of moral and ethical values, which include personal honesty and
mutual trust. The University places the highest value on academic integrity and regards any act of
academic dishonesty as a serious offense. Academic dishonesty is considered unethical and in
violation of William Carey University’s academic standards and Christian commitment. If such an
incident occurs, students, faculty, and/or staff are obligated to initiate appropriate action.
Depending upon the seriousness of the offense, sanctions could include failure of the assignment,
failure of the course, or dismissal from the University. Complete procedural guidelines for dealing
with incidents of academic dishonesty are on file in the Office of Student Services, the Office of
Academic Affairs, each academic dean’s office, and each campus dean’s office.

Please refer to the Student Handbook pages 80-82 for information regarding academic integrity
guidelines, forms of academic dishonesty, and penalties for instances of academic dishonesty.
The Student Handbook can be found at the following link:
https://wmcarey.edu/assets/Publications/Translation/The-Translation-2018-2019.pdf

PLAGIARISM

If you do not understand the concept of plagiarism you need to read the section on plagiarism in
the APA Manual on page 21. If you have any questions about plagiarism after reading this
section, you need to talk with me. If you do not talk with me, it will be assumed you understand
the definition of plagiarism. Assignments that are plagiarized CANNOT be redone for a better
grade on the assignment. Plagiarism will not be tolerated and will result in the student receiving a
final grade of F.

AMERICANS WITH DISABILITIES ACT

In accordance with the Americans with Disabilities Act of 1990, William Carey University provides
disability accommodations for students with identified and/or diagnosed disabilities. Students
requesting accommodations should contact the Office of Disability Services or an appropriate
campus/site representative to receive information on registering with the Office of Disability
Services and providing appropriate documentation of their disability.

Office of Disability Services contacts:

Hattiesburg campus: Michael Long, Disability Services Coordinator, (601) 318-6211, Lawrence
Hall 124

Tradition campus: Brandi Donohoe, (228) 702-1783, Tradition campus, A-132

Baton Rouge site: Hope Webb, (225) 953-7042, Suite 1010, 1st Floor

Online: Michael Long, Disability Services Coordinator, (601) 318-6211, Lawrence Hall 124

SEXUAL MISCONDUCT STATEMENT

It is the policy of William Carey University to comply with all federal and state laws governing
sexual misconduct. Further, William Carey University reaffirms its principle, as well as Title IX of
the Education Amendments Act of 1972, that all students have a right to be free from sexual
discrimination in the form of sexual harassment and sexual violence. Students are referred to the
Student Handbook, The Translation (The Red Book), for policy statements regarding sexual
harassment and sexual assault and for procedures for reporting and responding to sexual
offenses. The policies and procedures may also be found on the university’s website under
Campus Life — Security. http://wmcarey.edu/sexual-misconduct

TOBACCO-FREE CAMPUS: William Carey University is a tobacco-free campus. All WCU
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students are asked to respect this policy by refraining from smoking or other tobacco use while on
campus.

INCOMPLETES: All of the following criteria must be met for a student to receive an incomplete:

Class (and university) attendance requirements must have been met;

80% of the required work for the class must have been done;

The student must be passing the class at the time the incomplete is granted;

The student must request the incomplete on the WCU incomplete request form prior to the

time at which faculty must submit grades;

e The student must have provided appropriate documentation regarding the reason for
requesting the incomplete (e. g., accident reports, medical records, etc.)

e The Academic Dean must have determined that unavoidable circumstances have
prevented the student from completing the course on schedule.

If any one of the above conditions is not met, a student cannot receive an incomplete for the
course.

NOTE: This syllabus is subject to revision due to student needs, time constraints, or other
unforeseen circumstances that may arise.

Course Schedule

Week Topic Prep work this week BEFORE assignments Assignments
Due by
Midnight
Sunday
\WES MM Overview of Monday, Feb 20 Syllabus
JU IV Word Structure Face to Face Class: via Webex: Scavenger

-Structure of English 4:00 Hattiesburg hunt

-Structure of Spanish 5:00 Tradition

-Deep vs. shallow Written

orthographies and how  |Review syllabus, canvas, assignments Summary

this effects reading field experience hours 1:

- How Download the syllabus for easy access to Essential

understanding links 'Vocabulary

orthography can Due Feb

aid in supporting -Review Chapter 1: Word Structure 26

English Language

Learners - Chapter 6 Teaching Reading Sourcebook

pages 161-168

The Simple View - Adams Model of Skilled Reading — 4 part

of Reading and processor page 162

Stages of Reading

Development

- Reading development

-Ehri’s stages of reading

- Role of assessment

- Overview of what it

looks like in a classroom
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How the Brain Reads Read Teaching Reading Sourcebook chapters | Written
-contributions of 4&5 Summary 2
cognitive psychology to Dyslexia and
understanding reading Watch the Reading
- the purpose of reading | -Reading and the Brain — Reading Rockets Brain
-parts of the brain Watch the video from Henry Winkler — what | Due March 5
involved in reading are your comments about the video?
-4 part processor model
-the brain on good reading| Read
instruction—how -Dyslexia and the Reading Brain (Reading
instruction can change Rockets Article)
how we process reading | Read the Reading Rockets article and
information summarize the section on “Recommendations

for Teachers.”
Early Foundations Teaching Reading Sourcebook (TRS): Literacy
for Reading Read Chapter 3-Print Awareness Project 1:
- The Role of- Print
Oral Language in Read pages 78-81Print Referencing in Awareness
Reading Shared Storybook Reading. Shared
RF.K.1 & RF.1.1 Storybook
Demonstrate Select a book with print on each page. Create Teaching Chart

understanding of the
organization and basic
features of print.

your own Teach/Model using YOUR book
and the directions on page 79-81. Embed
pics of your book with the directions. You
can create a chart or a powerpoint. Add the
standard to the chart or the powerpoint
depending on the grade level you chose.

or Powerpoint
Due March 12

Early Foundations

for Reading
Letter Knowledge

RF.K.1 & RF.1.1
Demonstrate
understanding of the
organization and basic
features of print.

Monday, March 20

Face to Face Class: via Webex:
4:00 Hattiesburg

5:00 Tradition

Teaching Reading Sourcebook (TRS): Read
before class - Chapter 4-Letter Knowledge

Watch in class:
+ Louisa Moats on Alphabetic Principle

Literacy
Project 2:
Letter
name/letter
sound video
modeled after
the Heggerty
video this
week

Due March 26
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. Heggerty Letter Naming/Alphabetic Knowledge
Video

- Select a set of letter cards from your classroom
— they need to have pictures on them and have
both lower and upper case letters. Practice, then
record a video of you using the Heggerty video
as a guide.

Phonological Awareness [Teaching Reading Sourcebook (TRS): Written
-PA Continuum & Read Chapter 5 — Phonological Awareness Summary 3:
Umbrella Focus on pages 118 & 119, PA umbrella in PA

RF.K.2 & RF.1.2 the appendix, umbrella on page 116, and page Umbrella
Demonstrate 26 in syllabus. Create your
understanding of spoken Create your own PA umbrella and place the own PA
words, syllables, and standard on it depending on which grade you umbrella
sounds (phonemes). are in. Due April 2
Phonological Awareness |- Chapter 5: Phonological Awareness Observation

-PA Continuum & IForm is Due
Umbrella + Watch Intro to Heggerty .
RF.K.2 & RF.1.2 ! Literacy
Demonstrate - Watch a Heggerty lesson — choose Project 3:
understanding of either K or 1 grade to watch — notice D.emonstration
spoken words, pacing and hand motions video of
syllables, and Sample Heggerty Kin [.esson phoneme
sounds - Sample Heggerty 1% Grade Lesson blending OR
(phonemes). phonemf:
Watch both videos below and choose segmenting
1 video to create — you will submit a Due April 9
demonstration video of either )
phoneme segmenting or phoneme Written
blending. Use words from a Heggerty Summary 4:
book. PA terms
Heggerty Phoneme Segmentation [Due April 9
Heggerty Phoneme Blending
What Research Says Teaching Reading Sourcebook (TRS): Literacy
about Teaching Word Read Chapter 6 —Phonics Project 4:
Recognition Skills IDemonstratio
Watch n video of
Teaching high Phoneme — Grapheme Mapping Video Use this [phoneme
frequency words video as a guide to create your own video with a |[grapheme

(regular spelled words)

RF.K.3 &
RF.1.3 & RF.2.3
Know and apply
grade level

chart using 5 words (words have to contain a
blend, digraph, vowel team)

Chapter 6 page 178:
1- Create a chart with the correct heading
and add the standard depending on

mapping wi
Due April 16

Written
Summary 5:
Sequence for
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phonics and what grade you ae in teaching
word analysis 2- list elements in first column and phonics
skills in 3- give examples in next column elements
decoding words 4- make sure your name and trimester are  [Due April 16
included
What Research Says Monday and Tuesday Phoneme articulation |Literacy
about Teaching Word by appointment — zoom Project 5:
Recognition Skills Flash word
Teaching Reading Sourcebook (TRS): and Heart
RF.K.3 & Read Chapter 7 —Irregular Word Reading Word Chart
RF.1.3 & RF.2.3 Using Fry
Know and apply Watch word list
grade level phonics Teaching Heart Words Due April
and word analysis Watch 23
skills in decoding Flash words & Heart Words
words
After reading the chapter and
Oral Exam Part [ watching the videos create a chart (use
Monday and Fry words) to include:
Tuesday by appt. 1- heading
2- Heart words in one column
3- Flash words in the other column
4- make sure your name and trimester are
included
Written exam Part 2 STUDY: Written
Common graphemes for long vowels, /f/, /j/, /s/ | Exam will
Phoneme/grapheme mapping be open
PA Continuum from April
MS CCR RF 1-3 standards 23 - April
Essential Vocab words 30. Itis
timed and
can only be
opened
once.
FOR test prep Make arrangements for taking the Foundations
of Reading Test.
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William Carey University School of Education
Assessment System Foundation
The School of Education’s Assessment System is founded on five missions and their outcomes: William Carey University
(WCU) Expanded Statement of Mission, School of Education’s Conceptual Framework (CF) and Outcomes, School of
Education’s Education Goals (EG), Interstate Teacher Assessment and Support Consortium (InTASC). All course objectives and
key assessments are aligned to these five missions and their outcomes.

Mission Outcome

William Carey University WCU 1- Provide academic programs to promote student learning.
Expanded Statement of Mission | WCU 2-Promote Christian development and social responsibility.

WCU 3-Strengthen ties with Baptist churches, associations, and conventions.
WCU 4-Provide an environment that supports student learning.

WCU 5-Strengthen organizational and operational effectiveness.

WCU 6-Strengthen financial resources.

School of Education Conceptual | CF-Confident, Caring, and Reflective Professional Educators
Framework and Outcomes CF 1-An innovative thinker

CF 2-An effective communicator

CF 3-An advocate for diverse learners

CF 4-An integrator of technology

CF 5-A life-long learner

CF 6-A steward of the profession

School of Education Goals EG 1-Apply current research and technology related to the teaching-learning-assessment
process.

EG 2-Respond sensitively to individual differences and diversity.

EG 3-Understand and anticipate the needs of a global society.

EG 4-Plan and implement learning experiences that support the highest level of student
potential.

EG 5-Continue to reflect, refine, and revise professional practices.

EG 6-Collaborate with others to promote learning.

Interstate Teacher Assessment 1-Learner Development
and Support Consortium 2-Learner Differences
(InTASC) Standards 3-Learning Environment

4-Content Knowledge

5-Application of Content

6-Assessment

7-Planning for Instruction

8-Instructional Strategies

9-Professional Learning and Ethical Practice
10-Leadership and Collaboration

National Organizations CAEP K-6 Elementary Teacher Preparation Standards ;

Professional dispositions All WCU candidates will do the following:

1. Protect confidential information concerning students and/or colleagues unless the law
requires disclosure.

2. Demonstrate maturity and sound judgment in all interactions with peers, university and P-12
personnel, and parents.

3. Follow all university and P-12 school policies including but not limited to policies for
alcohol, drug, tobacco, and social media use.

4. Exemplify honesty and integrity (honesty, tact, and fairness) with all stakeholders during

his/her time in the program.

Accept constructive criticism in a positive manner.

Provide fair and equitable opportunities for all P-12 students in a non-discriminatory manner.

7. Maintain a professional relationship with all students both inside and outside professional
settings.

SN

Appendix A
William Carey University - APA Ledger Comments
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Directions: Use this table to identify and interpret common spelling, grammatical, and APA
formatting errors.

Spelling /Formatting Errors

S1 Spelling Error Use spell check function of word processing program. Remember that
misused words that are spelled correctly or words written in ALL CAPS
will not be caught.

F1 Formatting Error Assignments should be typed, double-spaced on standard-sized paper

(8.5" x 11") with 1" margins on all sides. You should use a clear font that
is highly readable. APA recommends using 12 pt. Times New Roman
font.

Common Grammatical Errors

G1 Subject/Verb Agreement Verbs must agree in terms of plurality with their subjects.
Singular/Plural Agreement Example: He argues... they argue.
Remember: The word data is plural (singular form datum), so use a
plural verb i.e. The data indicate....

G2 Noun/Pronoun Agreement Pronouns must agree with the nouns they replace. Use singular
pronouns (I, he, she, it) to replace singular nouns and plural pronouns
(we, they, them) to replace plural nouns.
Example: The client... he or she; Clients... they.

G3 Who, Whom, Which, & Who is the subject of a verb; whom is the object of a verb.

That Example: Who will be representing whom?

Who is used to refer to people; that or which are used for animals and
inanimate objects.
Consistent use of that for restrictive clauses (essential to the meaning of
the sentence) and which for nonrestrictive causes (merely adding
further information and set off with commas) will help make your writing
clear and precise.

G4 Prepositions Never conclude a sentence with a preposition.

G5 Proper Nouns Capitalize specific names and titles; Do not capitalize generic or non-
specific titles.

Examples:
principal of school, Dr. Jones, Principal of West Middle School

G6 Key Terms Use italics rather than quotation marks to identify key terms and/or
idiomatic expressions.

G7 Sentence Structure Awkward sentence structure/use of colloquial (slang terms); meaning of
the sentence is unclear. Reword this sentence. Remember: State ideas
simply and clearly.

G8 Sentence Structure Sentence fragment

GY Sentence Structure Run-on sentence

G10 First Person When writing in APA Style, you rarely use the first person point of view
("l studied ..."). First person is not often found in APA publications unless
the writer is a senior scholar who has earned some credibility to speak
as an expert in the field. You should use the third person point of view
("The study showed ...).

First person is acceptable in this course when submitting a reflection or
evaluation of a topic, study, or text.

G11 Titles Capitalize the major words in the titles of books, articles, and songs (but

not short prepositions or the articles "the," "a," or "an," if they are not the
first word of the title).

Underline the titles of books, magazines, newspapers, academic
journals, films, television shows, long poems, plays, operas, musical
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G11

Titles (continued)

albums, works of art, and websites when writing them by hand. When
typing, put those titles in italics.

Use quotations marks for titles of short or minor works, songs, short
stories, essays, short poems, one act plays, chapters in books, articles
in newspapers/magazines/journals, and episodes of a television or radio
series.

Common Punctuation Errors

P1

Comma: Series

Use a comma to separate words in a series including the word before
the conjunction. Example: ...friends, Romans, and countrymen.

P2

Comma: Compound
Sentences

Use a comma to separate two sentences joined by a conjunction.
Example: The school is an elementary school, but it also serves as the
site for the adult education program.

P3

Comma: Introductory
Clauses, phrases, words

Use commas after introductory a) clauses, b) phrases, or ¢) words that
come before the main clause.

P4

Comma Splice

A comma splice occurs when two independent clauses are connected
with only a comma. Example: My family and | bake together almost
every night, we then get to enjoy everything we make together.

P5

Semi-colon

Use a semi-colon to separate two complete but related sentences.
Conjunctions such as however and therefore should be followed by a
comma. Example: Resuscitation was implemented promptly; however,
the patient did not survive.

Use a semi-colon to separate elements or phrases in a series that
contain commas. Example: ...teachers, students, and guests; and
administrators, evaluators, and others....

P6

Colon

Used to join an independent clause (complete sentence) and a
dependent clause (incomplete sentence).

P7

Quotation Marks

Used to introduce slang, invented, or coined expressions. Technical or
key terms are denoted with italics rather than quotation marks.
Used to identify short (< 40 words) quotations within a paragraph.

P8

Seriation

Seriation helps readers understand the organization of key points within
sections, paragraphs, and sentences. The most common error: writer
does not identify elements in a series by lowercase letters in
parentheses.

P9

Ampersand &

Used between authors in parentheses and in the reference list; use the
word ‘and’ when citing reference authors in the body of the text.

Common Reference Citation Errors

R1

Authors

List references alphabetically by authors’ last names. Give last name,
first & middle initials only (space between initials). No titles or
abbreviations (Dr., RN, PhD, etc.)

R2

Capitalization

Capitalize proper nouns and all major words in titles of books or journals.
Example: Educational Leadership

g

Capitalization of Journal
Articles

When referring to books, chapters, articles, or Web pages, capitalize
only the first letter of the first word of a title and subtitle, the first
word after a colon or a dash in the title, and proper nouns. Do not
capitalize the first letter of the second word in a hyphenated
compound word. Example: Are we motivating students with data?
Educational Leadership, 41, 213-214

R4

Volume & Issue Numbers

Always give the volume number of a journal, magazine, or newsletter.
Example: Educational Leadership, 41,

RS

Page Numbers

Give the page number or range of pages used in the reference. Do not
use p. or pp.

R6

Publisher and Location

Always include the publisher and location of books. Example: Upper
Saddle Ridge, NJ: Pearson.
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R7 Electronic Source and Use digital object identifier (DOI). Look on the first page of the printed
Locator Info article close to the copyright information for the unique DOI. However,
not all journals have begun to use the DOI.

RS Hanging Indention All lines after the first line of each entry in your reference list should
be indented one-half inch from the left margin. This is called hanging
indentation.

APPENDIX

Assessment: Phoneme Grapheme Assessment (7hese assessments, administered individually
assess students’ abilities to demonstrate knowledge of sound/symbol relationships.) Pages 27-
35 in the Teaching Reading Sourcebook. The assessment helps to inform whether or not the
knowledge of phoneme-grapheme correspondences are sufficient for instruction (pages 27-35

and charts in appendix).

e Knowledge of individual phoneme-grapheme correspondences (i.e. consonants, vowels,
blends, vowel teams, etc.) are evaluated both visually (students sees grapheme and
annunciates corresponding phonemes) and through auditory means (students hear a
phoneme and writes corresponding graphemes).

e Student knowledge of phoneme/grapheme correspondence must be at the automatic level

to be considered correct.

e The written exam will cover the following:
Common graphemes for long vowels, /17, /j/, /s/

Phoneme/grapheme mapping
PA Continuum

MS CCR RF 1-3 standards
Vocab word

Assignment Rubric:

100%

88%

75%

69%

Broad concept which
underlies the lesson
objective is clearly
described

(i.e. phonemic
awareness,
consonant
identification,
syllabication)

Identification of
Concept

Broad concept which
underlies the lesson
objective is described
(i.e. phonemic
awareness, consonant
identification,
syllabication)

Broad concept which
underlies the lesson
objective is loosely
identified

(i.e. phonemic
awareness,
consonant
identification,
syllabication)

Broad concept which
underlies the lesson
objective is not
identified

(i.e. phonemic
awareness,
consonant
identification,
syllabication)

A clear rationale for
teaching is given.

Rationale for . ;
Rationale cites at

A clear rationale for
teaching is given

A rationale for
teaching is given

No rationale for

concept

teaching least two SBRR and/or rationale cites without citations teaching is given
. at one SBRR articles
articles
Objective is Obicctive i ) Obiective i |
S ific Obiective specifically Objective is identified ({/e Ctllv c1s 1u nelear leectlvel.ls uléc ca L
pectfle Objecive | Soicdind | ndoowpyigned | morlovely | st suredwi
of Lesson aligned with broad with broad concept & ) P
concept included
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Prior Knowledge
Needed

Skills needed to
provide support for
lesson objective are
clearly and
sequentially
identified

Skills needed to
provide support for
lesson objective are
identified

Skills needed to
provide support for
lesson objective are
identified but unclear

Skills needed to
provide support for
lesson objective are
not identified

Direct Instruction

Sequential and
explicit steps are

Sequential and/or
explicit steps are

Steps are identified
but may appear out

Sequential and
explicit steps are not

or informally) is
described

informally) is
identified

informally) is vague

clearly identified identified of order and vague a | identified
Guided and A distinct description | A description of A description of A description of
Independent of practice activities | practice activities with | practice activities ractice I; ctivities is
Practice with both levels of both levels of support | with one level of prac
. . . . not included
Oppor tunities support are described | are described support is described
A complete list of Alist Otj materlals Alist Otj rr}atenals A list of materials
Material Needed materials needed is needed is included needed is included needed is not
included but does not appear but does not appear included
complete related to lesson
An effective method An effective method to An effective method
¢ th the obiecti The method to assess ; th
Assessment 0 assess (he assess te objective the objective 0 SSess the
. objective (formally (formally or objective (formally
Information (formally or

or informally) is not
included

0x0=0
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Breaking It Down Further
— The Rope Model oy Holiis scarborough

! iguage Comprehension flsency throughout!

et

Background knowledge
Language structures
E_ﬁcahulan.-

Werbal Reasoning

;.It:ml:l,l KEnowledee

Waord Recognition
J

Phonciogical awareness
Decading
Sight word knowdedge

gncy throughouwt!

Types of Reading Deficits

. + Inability to decode quickly, accurately, and instantly
De'COd! ng + Adequate ability to understand spoken language

D ef i cie n cies . Extreme deficiencies may be diagnosed

as dyslexia

- Ability to decode quickly, accurately,
and silently

Lan_gyage_a Comprehension |
Deficiencies difficulties

. Extreme deficiencies may be diagnosed
as hyperlexia

DEfICIEﬂCIE‘S « Weaknesses in both decoding and
2 language comprehension
in Both

1ce of Reading Short Course,

l -W\;\;rw,lhebigdippers.org
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Short Vowel Hand Motions

Q¢

Is short because it is the
first phoneme in APPLE

Is short because it is the
first phoneme in EDGE

Is short because it is the
first phoneme in ITCH

Is short because it is the
first phoneme in OCTOPUS

Is short because it is the
first phoneme in UP

19




PHONEME ARTICULATION
VOWELS

Short and Long Vowels

Teach vowels in the sequence provided in the basal program. The following vowels are listed
according to how they are articulated. Vowels that are close to each other on the list should not be
taught at the same time — they are easily confused because of the way they are articulated. Guide
words represent the number of different ways the vowel sounds can be spelled.

€ 1 a e a 1 0 u 0 u
be it ape bed at ice mop up note mule
bee sail head sigh tough coat use
beat say my flood tow chew
silly great pie toe soup
chief eight go

vein
they
Schwa Diphthongs

3 oi/ ou/ au/

oy ow aw
about coin cloud launch
lesson boy crown draw
definition

R-Controlled Vowels

er ar or
fern barn sport
turn
bird
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FPHOHEME ARGICULAGION
CONSONANBS

A continuant is a phoneme that can be held until you run out of breath.

If1 Ivl Ith! Ithl Is/ [zl Ishl Izh! Ihl /Il Im/ In/ Ing/ lyl

A stop is a phoneme that is made quickly. Pretend the fingers are scissors and cut the sound.

Ipl Ibl 1t/ Id1 1K/ Igl Ichi j/

A voiced phoneme is one that makes the throat vibrate.

Izl I Izh! Iwl Ithi N Ifml Inl Il Ingl lyl di bl [jl Igl

An unvoiced phoneme is one that does not use vocal chords.

Isl Ifl Ishl Iwh! Ith! Ihl It] Ipl Ichl [kl

Sound pairs are phonemes made in the same manner except for the use of vocal chords.

Unvoiced Voiced Unvoiced Voiced
Isl.......... Izl i.......... Id/
) 7 \Y/ | Ipl......... /bl
Ishi.........Ilzh/ Ichi........ ljl
Iwhi........ Iwl IKl......... gl
Ithi......... Ith
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K-3 Small Group Reading Observation

e Observe a certified reading teaching in grades K-3 during small group reading for at
least one rotation.

e Schedule times to observe this person ahead of time.

e Observe for a minimum of 30-45 minutes total hours.

e You will submit one observation form to include the 30-45 minute observation.

e Use the template below.

EDR 308: Small Group Reading Observation Form
School Name:
List teacher name, grade level you observed:

Date/Time Observed:

I Noticed..... I Wondered....
Describe the teacher’s interactions with What did I see that I have
students, strategies used by teacher, questions about?

academic vocabulary used, materials used,
and link to MC CCR when possible. If there
is a TA in the room, describe her role during
the class observed.
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Phownological Awareness and Phonemic Awareness

Phonological awareness is the general appreciation of how language can be
divided into its components. For example, we speak in sentences. Sentences
can be broken down into words, words into syllables and then onsetrime.
When the word is broken down into its smallest part, individual sounds (or
phonemes), the term “phonemic awareness” is used. Phonemic awareness is
a sub skill of the broad category of phonological awareness.

P(nolodlcaL

Awareness

Phonemic
Awareness

Addition/
Deletion/
Substitution

‘ Blending

Wards in
SENLences

Rhyme/
Alliteration

Segmenting

@m.blog_mukﬂuketmh.cnm
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Documentation of Field Experience Hours

You will need to print this out and take it with you each time you complete any observations for this
class. Record the time you arrive, the time you leave, and the total time spent for each observation.
The classroom teacher will also need to sign each time verifying the information you recorded. The
classroom teacher’s signature will need to be handwritten — not typed. You may need more than one
sheet to document all your hours.

After all observation hours have been completed, you will scan and submit this in Canvas and create a
time log documenting these hours in TK20. Submit the time log to the classroom teacher for his/her
approval. The TK20 time log hours should match what is recorded on this document.

Student: Term:

School: Grade:

Teacher Observed:

Date Time Time Total Time of Student’s Teacher’s
Arrived Departed Observation Signature Signature

16 Hours Total Hours:
Required
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Reading FoundeBion

SEeandeards for B-2 (RF)

RF.K.1 Print Concepts RF.1.1 Print Concepts
Demonstrate understanding of the Demonstrate understanding of the
organization and basic features of print. organization and basic features of print.
a. Follow words from left to right, top to a. Recognize the distinguishing features
bottom, and page by page. of a sentence (first word,
b. Recognize that spoken words ae capitalization, ending punctuation).

represented in written language by
specific sequences of letters.

¢. Understand that words are separated
by spaces in print.

d. Recognize and name all upper and
lower case letters.

RF.K.2 RF.1.2
Phonological Awareness Phonological Awareness

Demonstrate understanding of spoken words, Demonstrate understanding of spoken words,

syllables, and sounds. syllables, and sounds.

a. Recognize and produce rhyming words a. Distinguish long from short vowel sounds in

b. Count, pronounce, blend, and segment spoken single-syllable words.
syllables in spoken words b. Orally produce single-syllable words by

c. Blend and segment onsets and rimes of blending sounds, including consonant
single-syllable spoken words blends.

d. Isolate and pronounce the initial, medial c. Isolate and pronounce initial, medial vowel
vowel, and final sounds in three-phoneme or and final sounds in single-syllable words.
CVC words d. Segment spoken single-syllable words into

e. Add or substitute individual sounds insimple their complete sequence of individual
one-syllable words to make new words sounds.
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RF.K.3
Phonics and Word Recognition

Know and apply grade level
phonics and word analysis
skills in decoding words.

a. Demonstrate basic
knowledge of one-to-one
letter sound
correspondences by
producing the primary or
most frequent sounds for
each consonant.

b. Associate the long and
short sounds with
common spellings for the
five major vowels.

c. Read common high-
frequency words by sight

d. Distinguish between
similarly spelled words
by identifying the sounds
of the letters that differ

RF.1.3
Phonics and Word Recognition

Know and apply grade level
phonics and word analysis
skills in decoding words.

a. Know the spelling sound
correspondences for
common consonant
digraphs

b. Decode regularly spelled
one-syllable words

c. Know final-e common
vowel team conventions
for representing long
vowels

d. Use knowledge that every
syllable must have a vowel
sound to determine the
number of syllablesin a
printed word

e. Decode two syllable words
following basic patterns by
breaking words into
syllables

f. Read words with
inflectional endings

g. Recognize and read grade
aopropriate irregularlv

26

RF.2.3

Phonics and Word

Recognition

Know and apply grade le
phonics and word analys
skills in decoding words.

a. Distinguish long and sk
vowels when reading
regularly spelled one
syllable words

b. Know spelling-sound
correspondences for
additional common vo
teams

c. Decode regularly spelli
two-syllable words wit
long vowels

d. Decode words with
common prefixes and
suffixes

e. Identify words with
inconsistent but comm
spelling-sound
correspondences

f. Recognize and read
grade appropriate
irregularly spelled
words



Sequencing Phonemic Awareness Skills

Phonemic awareness instruction typically spans two years, kindergarten and first grade. Oral activities in
kindergarten focus on simple tasks such as rhyming, matching words with beginning sounds, and blending
sounds into words. In first grade, phonemic awareness tasks are more advanced, focusing on blending
("Blend these sounds together "mmmm-aaaa-nnnn), segmentation ("What are the sounds in man?), and
the substitution and manipulation of phonemes (e.g., Change the first sound in man to /r/. What word do
you have?").

Phonemic Awareness Development Continuum

Word comparison ® Easy
Rhyming
Sentence segmentation
Syllable segmentation & blending
Onset-rime blending & segmentation
Blending & segmenting individual phonemes
Phoneme deletion & manipulation e Difficult

maore

Examples of Phonemic Awareness Skills

¢ Sound and Word discrimination: What word doesn't belong with the others: "cat",
"mat", Ilbat", llranll? llranll

¢ Rhyming: What word rhymes with "cat"? bat

e Syllable splitting: The onset of "cat" is /k/, the rime is /at/

¢ Blending: What word is made up of the sounds /k/ /a/ /t/? "cat"

¢ Phonemic segmentation: What are the sounds in "cat"? /k/ /a/ /t/
e Phoneme deletion: What is "cat" without the /k/? "at"

¢ Phoneme manipulation: What word would you have if you changed the /t/ in cat to an
/n/? "can"

© University of Oregon Center on Teaching and Learning. All rights reserved.
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